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Introduction

Welcome to the International Dyslexia Association (IDA). IDA was founded in 1949 in memory of Dr. Samuel Orton, |
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strategies for persons with dyslexia and related disorders. IDA encourages and supports interdisciplinary reading
research and disseminates this information to professionals and the general public.

IDA has 42 state branches and 22 global partners to carry out its mission. These states and countries provide
information regarding the best methods for helping individuals who need to learn how to read.

Structured Literaaescribes the scientifically based approach for learning how to read. Chapter 4 addresses
Structured Literaand evidencbased approaches for learning to read.

The IDA Handbook provides necessary information regarding:
1 definition of dyslexia
f characteristics of dyslexia
1 appropriate assessment tools

1 evidencebased interventions,
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In addition, helpful resources and a glossary of terms are provided to better understand dyslexia and its related
disorders.




IDA Definition of Dyslexia
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and clinicians from universities in the United States and Canada. It is the definition of dyslexia that is also accepted
used by the National Institute of Child Health and Human Development (NICHD).

Definition:

Dyslexias a specific learning disability that is neurological in origin. It is characterized by difficulties with accurate and
or fluent word recognition and by poor spelling and decoding abilities. These difficulties typically result from a deficit i
the phonological component of language that is often unexpected in relation to other cognitive abilities and the
provision of effective classroom instruction. Secondary consequences may include problems in reading comprehensi
and reduced reading experience that can impede the growth of vocabulary and background knowledge.

Adopted by the Board of Directors: November 12, 2002

Therefore, dyslexia is a specific learning disability that appears to be based upon the brain and its functioning. It
appears that dyslexia runs in families.

Individuals with dyslexia have difficulty with processing and manipulating the sounds in a spoken language. This is
related to the ability to read words accurately and fluently. Individuals with dyslexia will also have difficulty with
spelling. Some of the consequences of not reading accurately or fluently and thus having fewer reading experiences
may include problems with reading comprehension and vocabulary.




Characteristics of
Dyslexia

There are many misconceptions regarding dyslexia. Families need to know the facts about dyslexia. This chapter he
you to understand the common characteristics of dyslexia. It also includes common questions and answers regardin
dyslexia that can be helpful to you.

Introduction

Individuals with dyslexia have trouble with reading, writing, spelling and/or math even though they have the ability an
have had opportunities to learn. Individuals with dyslexia can learn, but they often need specialized instruction to
overcome the problem. Often these individuals, who have talented and productive minds, are said to have a languac
based learning difference.

Common characteristics of dyslexia

Most people have one or two of these characteristics. That does not mean that everyone haé dgsfexiavith
dyslexia usually hageverabf these characteristics that persist over time and interfere with his or her learning.

Oral language
1 Late learning to talk
1 Difficulty pronouncing words
1 Difficulty acquiring vocabulary or using age appropriate grammar
1 Difficulty following directions
1 Confusion wittbefore/after, right/lefgnd so on
1 Difficulty learning the alphabet, nursery rhymes, or songs

1 Difficulty understanding concepts and relationships

7 Difficulty with word retrieval or naming problems




Reading
1 Difficulty learning to read

7 Difficulty identifying or generating rhyming words, or counting
syllables in wordspionological awareness)

7 Difficulty with hearing and manipulating sounds in wartleriernic
awareness

1 Difficulty distinguishing different sounds in woydgdpological
processiny

1 Difficulty in learning the sounds of lettewsdnicy

1 Difficulty remembering names and shapes of letters, or naming
letters rapidly

91 Transposing the order of letters when reading or spelling

1 Misreading or omitting common short words
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1 Poor reading comprehension during oral or silent reading, often because words are not accurately read

1 Slow, laborious oral reading

Written Language
1 Difficulty putting ideas on paper
1 Many spelling mistakes
1 May do well on weekly spelling tests, but may have spelling mistakes in daily work

1 Difficulty proofreading

Other common symptoms that occur with dyslexia
1 Difficulty naming colors, objects, and letters rapidly, in a sequenceRB&NAutomatized Namyng
1 Weak memory for lists, directions, or facts
1 Needs to see or hear concepts many times to learn them
7 Distracted by visual or auditory stimuli
1 Downward trend in achievement test scores or school performance
1 Inconsistent school work
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1 Relatives may have similar problems




Common characteristics of other related learning disorders

Individuals with dyslexia may have other related disorders. However, you can have dyslexia without other related
disorders. Some of the -@xisting disorders are described below.

Dysgraphialanawriting
1 Unsure of handedness
1 Poor or slow handwriting
1 Messy and unorganized papers
1 Difficulty copying
1 Poor fine motor skills

1 Difficulty remembering the kinesthetic movements to form letters correctly

Dyscalculia¥ath
7 Difficulty counting accurately
1 May misread numbers
7 Difficulty memorizing and retrieving math facts
1 Difficulty copying math problems and organizing written work
1 Many calculation errors

1 Difficulty retaining math vocabulary concepts

ADHD AttentionDeficit/Hyperactivity Disordetfentioly
f Inattention
f Variable attention
9 Distractibility
1 Impulsivity

1 Hyperactivity

DyspraxiaMotor skilly

1 Difficulty planning and coordinating body
movements

Difficulty coordinating facial muscles to produg
sounds




Executive Function/Organization
1 Loses papers
1 Poor sense of time
1 Forgets homework
1 Messy desk
1 Overwhelmed by too much input

1  Works slowly

If your child is having difficulties learning to read and you have noted seve
these characteristics in your child, he or she may need to be evaluated fol
dyslexia or a related disorder.

Common Questions Parents May Have

What kind of instruction does my child need?

Dyslexia and other related learning disorders cannot be cured. Appropriate instruction promotes reading success an
alleviates many difficulties associated with dyslexia. Instruction for individuals with reading and related learning
disabilities should be:

1 Explicit component skills for reading, spelling, and writing are explained, directly taught, and modeled by
the teacher. Children are discouraged from guessing at words.

1 Systematic and cumulativeas a definite, logical sequence of concept introduction; concepts are ordered
from simple to more complex; each new concept builds upon previously introduced concepts, with built in
review to aid memory and retrieval.

1 Structured has stegby-step procedures for introducing, reviewing, and practicing concepts.

Chapter 4 will provide additional information about appropriate instruction.

What is the appropriate reading instruction for a child with dyslexia?
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children with dyslexia can be taught to read if they are given specific, comprehensive, and intensive instructio
structured approach to reading should be delivered by a highly trained teacher.
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It depends, but the odds are slim. Unfortunately, most preparation programs at universities and colleges, incl
departments of special education, literacy, and reading, have not prepared teachers adequately enough to m
needs of students with dyslexia. Holding a graduate degree, a teaching license, or even a state reading endo
does not necessarily mean that a teacher is a highly qualified teacher of reading as many of these credential
come by and lack rigor. Reading teachers must have a deep background in the structure of the language that
reading. Although there are good reading teachers scattered across the country in our schools today, many
teachers have sought their training apart from a college degree or the requirements of state education depart
school systems.




Who is qualified to deliver this type of reading instruction?

IDA has published thiénowledge and Practice Standards for Teachers of Raddiizigdefines what teachers of
reading need to know an effort to promote these standards, IDA is in the process of reviewing and accrediting
organizations that align with the IDA standards. To date, those organizations include:

1 Academic Language Therapy Association (ALTA)

1 Alliance for Accreditation and Certification

1 International Multisensory Structured Language Education Council (IMSLEC)
71 National Institute of Learning Development (NILD)

IDA has also begun accrediting colleges and universities preparation programs across the country, which have
coursework and practica that align to the IDA Standards. A listing of these accredited university programs can be fou
on the IDA website.

A highly knowledgeable and skilled teacher of reading, NOT a curriculum, teaches a child to read. According to a wis
i bhgr~k bg ma”~ _b”*e] h_ ]Jrlerqbz* 2z2; m~Z\a~k pah dght
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What needs to be included in a remediation lesson for a child with dyslexia?

Although lessons vary somewhat from curriculum to curriculum, certain components are critical for the child with
dyslexia. Below is a list of lesson components that are often included in dyslexia remediation.

History of the Language

Introduce the history of the English language. This provides a meaningful platform for children to understand from
where our language has come. Ultimately, it will allow children to understand the most basic layers of our language a
how this affects both reading and spelling rules.

Alphabet

Make certain that the child is secure in his knowledge of the letters of the alphabet. The alphabet is the cornerstone f
Zee k™~Z]lbg Zg] li~eebg , GZgr I mn]”~gml pbma ]Jrl e”rqgt
touch and name nor recognize each of the individual letters of the alphabet.

Phonemic Awareness

Include phonemic awareness activities in each lesson. F

example, the wordatfis made up of three phonemes, "
Ikl Ial It/, and the worg/jpis made up of three phonemes, /_
sh/ /il Ip/. Phonemic awareness deficits are the underlying)\

cause of dyslexia, and it is critical that children develop th
skills. Practice must be independent of working with letterbg /

and must focus specifically on phonemes, or sounds.

Phonics

Instruction should be based upon the most reliable patter
in reading and spelling, starting with the most common and
i kh k2l 1l bg" mh ma”~ fhlm \hfie~rq, =abe]l]k”~g | ahne]




Fluency

Fluency practice should be at the word level, and based upon common patterns of syllables, syllable division pattern:
and morphemes (the smallest meaningful unit, suéings Students with dyslexia also need to takideant Words
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language, as well as the first words beginning readers encounter.

Comprehension

Comprehension, the ultimate goal of reading, should not be assumed tedredubiyof decoding. Children with

dyslexia need explicit instruction in comprehension. Comprehension skills should include vocabulary, reasoning,
grammar, analysis, and listening. Children should have exposure to these skills through both narrative and expositon
texts.

Spelling

Spelling is perhaps the single most difficult skill for dyslexics to master. Spelling instruction should be delivered
through a highly systematic approach beginning with the most common and reliable patterns in the English language
Spelling instruction should reinforce skills being taught in reading.

Handwriting

Dyslexic students benefit from instruction in cursive handwriting. This instruction should focus on approach strokes,
proportion, and directionality. Handwriting reinforces a multisensory approach to reading and spelling.

Study Skills and Learning Strategies

Children with dyslexia need guidance in developing effective and efficient study habits. Organization is often a weakr
for children with dyslexia and they need guidance with time, space, and materials as well as an approach to the task
azZg], Nabl l ahne] bglen]” Z oZkb”mr h_ |l dbeel Zg] |Ir
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How often should my child be seen for reading remediation?

Children need repeated practice until mastery. For most children, the highest success rates come when children rece
daily practice with the support and direction of a qualified professional.

What else can | do to help my child with dyslexia?

Read to your child and help develop listening skills. Take
advantage of recorded audio books such as those from Lear
Ally. Help your child develop a love of listening as well as ar
appreciation for good literature.

Seek an evaluation from a qualified professional to determin
rhnk \abe] Al 1 i~\b_b\ ikh_bj
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abundant and expensive, and appeal to parents as they offe
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vision therapy, and brain training. [Serning Disabilities, Dyslexia, and Vigionerican Pediatric Journal, Vol. 12
No. 3, March 1, 2011]




Valid Assessments
for Dyslexia

It is important to understand what a good assessment of dyslexia will include. In this chapter, you will learn about the
evaluation process. You will become familiar with the various components of a valid assessment. This will help you
ask specific questions of the professional who will conduct the assessment. You want to make sure that the
assessment is comprehensive and will include recommendations not only for intervention but the appropriate
documentation for testing and classroom accommodations that will help the individual with dyslexia.

Introduction

When a child is struggling to read, someone will probably suggest that he or she be tested for dyslexia. What does it
mean to be tested? You might think of a test as something you take in an afternoon. Someone scores it and tells you
how you did Evaluatiois a more accurate word to describe the process of determining if someone has dyslexia. The
word evaluatioencompasses identification, screening, testing, diagnosis, and all the other information gathering
involved when the student, his or her family, and a team of professionals work together to determine why the student
having difficulty and what can be done to help.

Why is evaluation important?
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learning to read and spell. First, information is gathered from parents and teachers to understand development and tl
educational opportunities that have been provided. Then, tests are given to identify strengths and weaknesses that le
to a diagnosis and a tentative road map for intervention.

Conclusions and recommendations are developed and reported.

When a student is having difficulties with reading and spelling, an evaluation is impdti&@at feasons.

1. DiagnosisAn effective evaluation identifies the likely source of the problem. It rules out other com
causes of reading difficulties and determines if the student profile of strengths and weaknesses fit
definition of dyslexia.

2. Intervention plannirg\n effective evaluation develops a focused remedial program. Students who
specific learning disability in reading (dyslexia) need a specialized approach to reading instruction
i kh kA1l , Cm bl \V\kn\bZe mazZm mabl | i~\bZebs
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which specific skills are weak and where reading and spelling instruction should begin.

3. Documentation 9 "~ __"~\ mbo” "~oZenZmbhg ] h\nf~gml ma?”
purpose of this documentation is to determine eligibility for special services, including special edu
Documentation is also important for obtaining accommodations in college, or in the workplace.

ey




When should a child be evaluated?

It is possible to identify potential reading problems in young children even before the problems turn into reading failur
Screening tests, such as Predictive Assessment of Reading (PAR); Dynamic Indicators of Basic Early Literacy Skills
(DIBELS); Texas Primary Reading Inventory (TPRI); and AIMSweb screening assessments, developed by researche
for those purposes should be used with all children in a school. The process can begin in kindergarten, to locate thos
| mn] ~gml pah Zk”~ zZm kbldA _hk k~Z]bg  ]b__b\lnemr,
suspected. How the child responds to supplementary instruction will help determine if special education services are
justified and necessary.

Before second grade, it is more important to focus an evaluation on the precursors of reading development. Measure
of language skills, phonological awareness, memory, and rapid haming are more suggestive-osh&mgigsiexia
among young children than are measures of word reading, decoding and spelling.

Therefore, measures of phonological awareness, memory, and rapid naming are typically included in Kindergarten ai
beginning of first grade. Screening tests can identify children who need targeted intervention to improve these critical
skills so these children can meet grmel benchmarks. Although there are many tests that may be used (in
Kindergarten and beginning of first grade) to assess beginning skills in reading and spelling, the standards for averac
achievement are generous. A child in late kindergarten or early first grade may

only need to read a few letters and two or three common words to score well
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achievement is found to be low or poor, it does not explain why the child may not

be learning as expected.

By January or February of first grade, tests of early word reading, decoding, and
spelling begin to be useful in providing information about what the student has
learned and what gaps in knowledge exist. This information may be used to plan
instruction and guide ongoing assessment.

What should be included in the evaluation?
The following areas should be considered when carrying out an evaluation.

Background information
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development and pattern of strengths and weaknesses. Because dyslexia is

genetically linked, a family history of dyslexia indicates that a student is more

likely to have dyslexia. A history of delayed speech or language also puts a child at risk for reading difficulties
important to know the types and length of time of any interventions the student has received at school, home,
makhn> a mnmhkbg ™ * ZI p~tree ZI ma” I mn]~gmAl k~Ilinh

A history of poor attendance, alone, can explain an identified weakness in skill development.

Intelligence

Until recently, an intelligence test was considered to be a necessary part of the evaluation because the diagn
learning disability was based on finding a significant difference between 1Q and reading skill. Poor achieveme
average or better intelligence was considered a key indicator. Current regulations no longer require that such
discrepancy be present when making a diagnosis. This change in the regulations came about because many
have shown that intelligencenst the best predictor of how easily a student will develop written language (readi
spelling) skills. Instead, oral language abilities (listening and speaking) are considered the best predictors of r
and spelling.




